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Administrator and Faculty Perception of Needs: A Case Study of Course Redesign to Online 
[bookmark: _Toc520131272]Chapter One: Introduction
[bookmark: _Toc519952570][bookmark: _Toc520131273]Overview
Ulrich and Karvonen (2011) expressed that “one of the primary challenges facing higher education is the seemingly unending spiral of expectations for immediate change required by a growing population of demographically diverse students who demand flexibility in course delivery” (p. 207). These expectations continue to challenge post-secondary institutions, especially polytechnic institutions. In an effort to meet this growth and student demand post-secondary institutions are increasing the amount of online courses they provide to students (Brinkley-Etzkorn, 2016; Chiasson, Terras, & Smart, 2015; McDonald et al., 2014). Resulting in a need for more polytechnic instructors to facilitate online courses, regardless of experience or training in this course delivery model.  Typically, polytechnic instructors are experts in their field, often referred to as ‘content experts’; many ‘content experts’ have no formal teaching experience prior to when they start instructing. As well, they are required to teach online, but often have no personal online experiencesexperience, either as a student or an instructor, to inform them (McQuiggan, 2007). Such a rapid change of roles and teaching medium suggests there is a need to explore a case to gain evidence related to the support faculty are provided with as this embark on a new teaching model. 
The purpose of this qualitative study is to explore the perceptions of what supports are needed and what supports faculty feel they are receiving when they facilitate online education at a polytechnic institution.	Comment by cynthia blodgett-griffin: Clarify who’s perceptions.

Move this purpose statement to  further down right before the research questions. Sequence is Intro, problem statement, purpose statement, research questions, significance of this study. The significance is sometimes before the purpose statement but that doesn’t make sense to me.	Comment by cynthia blodgett-griffin: Good identification of method. This can be in the first paragraph of the intro	Comment by cynthia blodgett-griffin: Clarify who’s perceptions.
[bookmark: _Toc519952571][bookmark: _Toc520131274]Introduction
Are instructors at polytechnic institutions prepared to teach online? A survey conducted in 2016, identified noticeable growth in enrollment of online courses in Canadian post-secondary institutions. In a recent study, Bates et al. (2017) determined that 	Comment by cynthia blodgett-griffin: Write out all names the first time cited, then for 3 or more authors, use et al. after that.
there has been a constant and strong increase in online course enrolments in this sector, up by 60% over the period 2011-2015, or an average 15% per annum. Although the 2016 figures are not included, online course enrolments continued to increase in most colleges in 2016 compared with 2015. (p. 15)
This demand for, or interest in, online education is compelling institutions to provide more online learning opportunities. One such way to provide online options is to redesign traditional face-to-face courses and offer them online. This, in turn, is causing many postsecondary institutions to mandate that instructors redesign and possibly facilitate their courses online (Brinkley-Etzkorn, 2016). However, there is resistance amongst institutions and faculty toward expanding online course offerings for a variety of reasons. Bates et al. (2017) identified “a lack of resources, inadequate training, and faculty resistance…as the main barriers to an increased use of online learning” (p. 36). 
[bookmark: _Toc519952572][bookmark: _Toc520131275]Theoretical framework for this study.

A theoretical framework is a frame of reference that should “connect the researcher to existing knowledge in the field” (Cohen et al., 2018, p. 71). “The foundation from which all knowledge is constructed (metaphorically and literally) for a research study” (Grant & Osanloo, 2014, p. 12). The theoretical framework isolates the key variables pertaining to a phenomenon that will be investigated during the research (Cohen et al., 2018). 	Comment by cynthia blodgett-griffin: Write all names out first time cited	Comment by cynthia blodgett-griffin: This is an incomplete sentence.
While not all qualitative researchers agree that there is a need for a theoretical frame of reference, Merriam (2009) disagrees. Merriam argues that it is important to view qualitative research through a theoretical lens as
most qualitative research inherently shapes or modifies existing theory in that 
(1) data are analyzed and interpreted in light of the concepts of a particular theoretical orientation; and (2) a study’s findings are almost always discussed in relation to existing knowledge (some of which is theory) with an eye to demonstrating how the present study has contributed to expanding the knowledge base. (p. 70)

Cohen et al. explains that theory can also inform the “key concepts and the conceptual basis” (p. 71) or provide a conceptual framework. “The conceptual framework offers a logical structure of connected concepts that help provide a picture or visual display of how ideas in a study relate to one another within the theoretical framework” (Grant & Osanloo, 2014, p. 17). In qualitative research, the conceptual framework depends on variables drawn from the data, therefore this framework will be determined after the data is collected and interpreted. A “conceptual framework is essential to bring focus within the content and also acts as a link between literature, methodology and results” (Datt, 2015). 	Comment by cynthia blodgett-griffin: The theoretical framework, or lens, is not the same as the conceptual framework. As stated above, the theoretical framework 
“view[s] qualitative research through a theoretical lens”. The theoretical lens, sometimes called underpinnings, is the lens through which the researcher is approaching the research process, so is described at the beginning of the research process.


Theory of Human Motivation.	Comment by cynthia blodgett-griffin: Include a segue that links Maslow to the topic.

The Theory of Human Motivation is one of the theoretical frameworks used in this study to explore the needs of polytechnic instructors. The Theory of Human Motivation, also known as Maslow’s hierarchy of needs, was first proposed by Abraham Maslow in 1943.  Maslow theorized that people need to have their basic needs met in order to progress to self-actualization (Maslow, 1953). He layered the five categories of needs in a hierarchical manner as shown in figure 1. “Although Maslow’s hierarchy of needs has been criticized for being overly-schematic and lacking in scientific grounding, it presents an intuitive and potentially useful theory of human motivation” (Burton, 2012, para. 2). 

[image: ]
Figure 1. Maslow’s hierarchy of needs (“Organizational behavior,” 2012, para. 3)

Benson and Dundis (2003) claim that “Maslow’s model is a constructive tool in understanding individual human behaviour; its use in the…organizational setting provides a means to understand and affect employee motivation” (p. 317). The e-book, Organizational Behavior, provides a robust explanation of motivation, ability, and environment work together to create performance.

Motivation is one of the forces that leads to performance. Motivation is defined as the desire to achieve a goal or a certain performance level, leading to goal-directed behavior. When we refer to someone as being motivated, we mean that the person is trying hard to accomplish a certain task. Motivation is clearly important if someone is to perform well; however, it is not sufficient. Ability—or having the skills and knowledge required to perform the job—is also important and is sometimes the key determinant of effectiveness. Finally, environmental factors such as having the resources, information, and support one needs to perform well are critical to determine performance. At different times, one of these three factors may be the key to high performance. (“Organizational behavior,” 2012, para. 3)	Comment by cynthia blodgett-griffin: Consider wrapping this thought back to tying Maslow into this section.
[bookmark: _Toc519952573][bookmark: _Toc520131276]Statement of the problem.
Milheim (2001) stated that a major concern for faculty teaching online is a lack of “overall institutional support for the development and implementation of distance education” (p. 538). However, many school administrators either do not know how or are unable to provide instructors with the support needed to effectively facilitate online learning (Dhilla, 2017). This study will gain insight into administrators’ perceptions on how they can support faculty transitioning and delivering courses online. Although, available literature suggest how faculty can successfully facilitate online education with support, there is little research available discussing how school administrators perceive they can support faculty or how instructors feel they are supported. By investigating the perceptions of administrators and faculty we should be able to identify any gaps in the support being offered to instructors in polytechnic institutions as they transition courses and deliver online education. Identifying any gaps in faculty support should help polytechnic administrators to examine institutional policies and practices in an effort to address any concerns and help instructors as they prepare to teach online.
[bookmark: _Toc519952574][bookmark: _Toc520131277]Purpose of the study.	Comment by cynthia blodgett-griffin: Rephrase this into one sentence that you will turn into the research question.


The purpose of this qualitative study is to explore the perception of needed support and what supports faculty feel they receive when they facilitate online education at a polytechnic institution. This study will investigate the administrators’ perceptions related to what institutional support faculty need to facilitate online education. The research will compare and contrast these perceptions to those of instructors who are teaching online. As the researcher will explore, from a faculty lens, the factors that impact a facilitator’s ability to redesign a traditional course and teach it online. To conduct this study, the researcher will use a qualitative approach with a case study research design. The data collected in this study will add to the existing pool of knowledge on the subject of the support that instructors need when they transition from teaching an in-person course to facilitating an online course. The significance of the research will be to provide polytechnic administrators with insight as to what institutional support faculty receive when performing course redesign to online education or instruction online. As well as, the perceptions of instructors regarding what they feel they need to transition and teach traditional courses online. These insights may provide administrators with a new perspective on the support needed to faculty who are creating online courses and facilitating online education within a polytechnic institution.	Comment by cynthia blodgett-griffin: The purpose of this study is to investigate what administrators are doing to meet the needs of faculty who are teaching traditional courses online at a Canadian polytechnic institution.	Comment by cynthia blodgett-griffin: Tweak this to fit at the end of the problem statement as a segue to the purpose statement.	Comment by cynthia blodgett-griffin: This is a better fit in the methods section.	Comment by cynthia blodgett-griffin: Move this into your Significance of the Study section
[bookmark: _Toc519952575][bookmark: _Toc520131278]Research questions.
What are administrators doing to meet the needs of faculty who are teaching traditional courses online at a Canadian polytechnic institution? 	Comment by cynthia blodgett-griffin: The research question is the purpose statement turned into a question. The purpose statement reads:

The purpose of this qualitative study is to explore the perception of needed support and what supports faculty feel they receive when they facilitate online education at a polytechnic institution

This research question doesn’t reflect the purpose of the study. 
What are administrators perceptions of needed support, and what supports do faculty feel they receive when they facilitate online education at a polytechnic institution?

This high level query leads to several sub-questions:	Comment by cynthia blodgett-griffin: Reduce to maybe 2 or 3. Combine some of these questions into broader question that would be like a level 2 headings and the more refined questions would be level 3 headings. One broader focus could be about perceptions; another about experiences.
· What are administrators’ perceptions of the supports needed for faculty to redesign a face-to-face course to an online platform?
· What are administrators’ perceptions of the supports needed for face-to-face faculty to deliver a face-to-face course online?
· What are supports are provided to faculty to design and deliver online education?
· What are the barriers administrators face in supporting online faculty?
· What are novice or inexperienced faculty’s perceptions of the support needed to redesign a face-to-face course to an online platform?
· What are novice or inexperienced faculty’s perceptions of the support needed for face-to-face faculty to deliver a face-to-face course online?
· What are experienced online faculty’s perceptions of the support needed to redesign a face-to-face course to an online platform?
· What are experienced online faculty’s perceptions of the support needed for face-to-face faculty to deliver a face-to-face course online?
· What are the barriers faculty face when delivering online education?
[bookmark: _Toc519952576][bookmark: _Toc520131279]Limitations.	Comment by cynthia blodgett-griffin: Some standard limitations have to do with participant selection i.e. random vs convenience and other choices. On the other hand that same limitation is a delimitation because the researcher chooses participant selection strategies. 
Mauch and Park (2003) state that in research, a limitation “is not under control of the researcher” (p. 114), but possibly has an effect on the findings. HoweverFurther to that, Neuman (2011) identifies that “major limitations include, time, costs, access to resources, approval from authorities, ethical concerns, and expertise” (p. 173) some of which can be controlled by the researcher. 
Potential concerns for this study are time and cost, they may very well be limiting factors to the breadth and scope of the investigation. The access to resources and documents could be challenging. Another suspected limitation will may be in securing participants, due to the time commitment or comfort level with discussing their feelings. The interview process can be a time consuming commitment, therefore many instructors or administrators will not volunteer. Some polytechnic staff may opt out as they fear their comments may somehow jeopardize their reputation or future with the institution. 	Comment by cynthia blodgett-griffin: These listed here are very good.
The participant responses are subjective and based on their own recollections and opinions, which are shaped by their values, beliefs and experiences, thus creating a potential limitation related to the accuracy of the data collected (Mauch and Park, 2003). 	Comment by cynthia blodgett-griffin: Consider that this study is about perceptions. When you are gathering data about what people perceive, those perceptions are the truth. In a quantitative study where opinions and perceptions can be compared to something measurable that is interpreted as the truth, then a person’s opinion or perception can be judged as accurate or not.
This one isn’t a limitation but could be turned into a delimitation.
This study will be based on a single point-in-time; therefore, the participants’ opinions, perceptions, observations, insights, and attitudes regarding the support received related to online education may be altered as they gain teaching or administrative experience, received more professional development, as technology advances, if different support is offered, and other potentially related variables (Cohen, Manion, & Morrison, 2018).	Comment by cynthia blodgett-griffin: Good observation
A case study cannot be replicated with the exact parameters, participants, attitudes, or opinions, therefore a limitation could be related to the validity or reliability. Wiersma (2000) points out that “because qualitative research occurs in the natural setting it is extremely difficult to replicate studies” (p. 211).	Comment by cynthia blodgett-griffin: These are Characteristics of the underlying philosophy and context of qualitative research and are only considered limitations when judging by quantitative methodology. Including the method itself as a limitation makes one wonder why the method or methodology were chosen. Again, this one isn’t a limitation as presented here. A limitation could be that the researcher may not pay enough attention to the procedures and strategies to establish authenticity.

Simon and Goes (2013) advise that causal inferences cannot be made “from case studies, [as] we cannot rule out alternative explanations” (para. 4). However, as this study is to explore the phenomenon, causal inferences or validity, by means of replicating the study, are not a significant concern. 	Comment by cynthia blodgett-griffin: Same as above. Are the characteristics of qualitative research limitations in a qualitative study?

Lastly, as a novice researcher, lack of expertise will be a limitation. An apparent lack of experience and knowledge related to the subject, the case, interviewing, data analysis, and qualitative research methods in general, could limit the richness of the study. 	Comment by cynthia blodgett-griffin: We will make sure this is not a limitation.
[bookmark: _Toc519952577][bookmark: _Toc520131280]Delimitations.
Mauch and Park differentiate that delimitations are factors that are “controlled by the researcher” (p. 114). A delimitation for this study will be the sample size. Due to the time intensive nature to perform interviews and analyze the qualitative data, the number of interviewees will have to be narrowed to a manageable number. The researcher has chosen to limit the population of participants to those that work for polytechnic institutions for two reasons, one is the perceived increased difficulty of converting a course to online. The other is that many instructors who work at a polytechnic have an educational level of post-secondary diploma, as opposed to a Master’s degree or Doctorate of Philosophy. Programs delivered at a polytechnic institution often incorporate ‘hands-on’ or experiential learning opportunities, this adds difficulty to the redesign of a course from a traditional delivery to online. Therefore, by limiting the participants to this type of college it should help preserve the homogeneity of the sample. 
 Another delimitation will be the number of interview questions, in order to keep the data narrowed to the research question, it will be necessary to not get sidetracked or off topic. Lastly, the number of cases involved in the study will be limited to two, as each case is time-consuming to investigate.	Comment by cynthia blodgett-griffin: Identify the unit of analysis. Previous discussion in the delimitations suggests that you will be pursuing a population (quantitative term). Limiting the number of interviews to two should be in the limitations section unless there is good reason to limit the number. Except for a single case study, how many participants does Creswell recommend for a case study? 

Here’s a question. In order to get enough rich data per case, are there other sources of data you will be collecting and analyzing, like observations or documents? Will just two participants provide enough data to  answer your questions? Perhaps a different approach to the method would meet the needs of your question to a better extent.

[bookmark: _Toc519952578][bookmark: _Toc520131281]Definition of terms.
Administrator: In this study, administrator is used as a generalized term and is related to post-secondary institutional leadership. An administrator is part of institutional leadership and is involved in decision making related to school direction, assists with organizational change, and works towards institutional advancement. They are also involved in creating and enacting school policies and local educational reform issues. They are typically involved in setting curriculum standard, decisions related to technology used at the institution, and course delivery decisions. 

Blended learning: Blended learning is a hybrid type of course delivery. “Blended learning systems combine face-to-face instruction with computer-mediated instruction” (Bonk & Graham, 2006, p. 5).
Case study: “A case study is an “inductive investigative strategy” (Merriam & Tisdell, 2016, p. 37). It is an “empirical inquiry that investigates a contemporary phenomenon (the ‘case’) in depth and within its real-world context, especially when the boundaries between phenomenon and context may not be clearly evident” (Yin, 2014, p. 16) and in which “multiple sources of evidence are used” (Chetty, 2013, p. 41).	Comment by cynthia blodgett-griffin: Move this to Methods.	Comment by cynthia blodgett-griffin: Interviews and other sources.
Distance education: Distance education is a method of educational delivery. During which, “students can study in their own time, at the place of their choice (home, work or learning centre), and without face-to-face contact with a teacher. Technology is a critical element of distance education” (Bates, 2008, para. 3).
Exploratory case studies: Exploratory case studies are a qualitative research method the “aim to find answers to the questions of ‘what’ or ‘who’. Exploratory case study data collection method is often accompanied by additional data collection method(s) such as interviews, questionnaires, [or] experiments” (Dudovsky, n.d., para. 3). 
Faculty: Faculty are the teaching and instruction staff responsible for course facilitation and content delivery. 
Face-to-face: Face-to-face refers to the interaction or teaching between the teacher and the students in a traditional classroom setting or using synchronous video technologies.

In-person learning: “In-person learning is any form of instructional interaction that occurs ‘in person’ and in real time between teachers and students or among colleagues and peers” (“In-person,” 2013).
Online education: Online education is a flexible instructional delivery system that encompasses any kind of learning that takes place via the internet” (“Online education,” 2007). 
Polytechnic: “A Canadian polytechnic is a publicly-funded college or institute of technology that offers a wide range of advanced education credentials - four-year Bachelor's degrees, advanced diplomas, certificates, as well as in-class training for apprenticeship programs. Polytechnic programs are skills-intensive and technology-based. Hands-on, experiential learning opportunities are integral to the curriculum, providing students with practical training for jobs in demand” (“Polytechnic,” 2015).
Traditional course: A course that has historically been delivered face-to-face to all learners in a classroom.
Virtual: “The application of Information and Communication Technologies (ICT) to core institutional functions such as administration, materials development and distribution, course delivery” (“Virtual,” n.d.).


[bookmark: _Toc519952579][bookmark: _Toc520131282]Chapter Two: Review of Related Literature
Are polytechnic administrators able to offer instructors with the necessary supports to meet the demand for online education? Do administrators know what support faculty need to either create or deliver a course in the online environment?
Nearly seven million students enrolled in at least one online course during their academic journey in the United States (Seaman, Allen, & Seaman, 2018). The number of students taking advantage of online education is increasing; Bart (2011) reported that there were approximately 6.1 million in 2011. There was a 60% increase in student enrollment in online courses in Canadian colleges between 2011 and 2015 (Bates, et al., 2017). Therefore, it would seem that either more post-secondary institutions are using e-learning or that universities and colleges are offering more courses in an online format or a combination of both (Brinkley-Etzkorn, 2016; Chiasson, et al., 2015; McDonald et al., 2014). As distance education continues to grow, more faculty are being tasked with facilitating online education (Allen & Seaman, 2015; Chiasson et al., 2015; Telmesani, 2010; Walters, Grover, Turner, & Alexander, 2017). Many educators are expected to convert an existing course from face-to-face to delivery into an e-learning or blended-learning platform (Brinkley-Etzkorn, 2016; Chiasson et al., 2015; El Turk & Cherney, 2016; Golden, 2016; Kebritchi, Lipschuetz, & Santiague, 2017; Kyei-Blankson & Keengwe, 2011). Although, Kebritchi et al. (2017) argue that “content cannot simply be copied from a face-to-face to an online setting” (p.11). Adapting traditional face-to-face courses to online is not easily done without sound pedagogical considerations (Choi & Park, 2006). 
“As the number of online courses continues to increase, so does the need for institutions to effectively support faculty teaching in this instructional mode” (Elliot, Rhoades, Jackson, & Mandernach, 2015, p. 177). However, even after many years of online delivery, many school administrators either do not know how or are unable to provide instructors with the supports needed to facilitate online learning (Dhilla, 2017).
“It is crucial for administrators to realize the roles they play in ensuring the quality of online programs” (Yang, Administrators and faculty often have differing perceptions of online education; “academic administrators and faculty have varying priorities and realities and thus view factors that constitute effective online courses differently” (McGee, Windes, & Torres, 2017, p. 332). Elliot et al. (2015) assert that the needs of distance education instructors differ than those who teach face-to-face and therefore should be examined to ensure they are being met. This literature review examines current literature regarding the perceptions of administrators and faculty on what supports instructors need to facilitate online education. 
[bookmark: _Toc519952580][bookmark: _Toc520131283]Literature Review Methods
In an effort to explore empirical literature regarding administrators’ and faculty’s perceptions of what supports are needed to facilitate online education, I identified key words related to the topic. The key words were “useful in locating materials” and started the search identifying some “preliminary readings” (Creswell, 2014, p. 31). In the search, I mainly looked for information that was from 2014 or newer. However, as I traced back the citations and references contained in newer literature, some key studies are older than 2014. The next step was to conduct a search for literature using search phrases such as ‘administrators’ perceptions of supports needed for online education’ and ‘faculty perceptions of teaching online’. Next I expanded my quest for information by using the advanced search feature and terms such as: faculty, administrators, supports, barriers, online education, distance education, e-learning, perceptions, attitudes, etc. As I identified articles, I noted the key words used in the articles and performed more searches using these key words in various combinations. Using this method, I found there was an abundance of literature available to review. I also access the thesis and doctoral database in search of current research. I scrutinized the articles for themes and synthesized the information. The results of the literature found in this review that relate to the subject are discussed in more detail in the following sections: administrator perceptions of their faculty’s needs, administrator perceptions of the barriers, faculty perceptions of needs and barriers.
[bookmark: _Toc519952581][bookmark: _Toc520131284]What are the Administrator Perceptions of the Faculty Needs Related to Online Courses? 
Most of the literature examined for this review, which referenced administrators, is related to what the current practice is or the barriers and supports that affect online education, rather than the perceptions of administrators on what supports are needed.
As well, administrators perceive online delivery to be a more cost-effective course delivery method (McGee et al., 2017) and feel it should require less time from the instructor (Roby, Ashe, Singh, & Clark, 2013). Such is not the case; it takes more time to teach online (Kowalczyk, 2014; McDonald, 2014). There is also a misconception that moving a course from face-to-face to online is a quick process and should be easy to facilitate (Drab-Hudson et al., 2012; El Turk & Cherney, 2016; Kyei-Blankson & Keengwe, 2011), however “It is not simply ‘tweaking’ a course” to fit an online format (Drab-Hudson et al., 2012, p. 147).

Some research studies indicate that it appears that administrators are unclear about what supports faculty need, what the barriers are, and what would motivate instructors to embrace online education (Maguire, 2008; Golden, 2016; Wingo, Ivankova, & Moss, 2017). Some administrators do not feel that instructors need to be motivated to teach online as they “hold the belief that teaching, no matter the environment, is part of the job and not something that faculty should be ‘bribed’ into doing” (Wickersham & McElhany, 2010, pp.6-7). To combat this, Golden (2016) proposes that research be conducted “to investigate training practices targeted at helping administrators better understand the issues that online faculty face and the support online faculty need” (p. 91). Further, El Turk and Cherney (2016) state that
administrative leaders or directors of the university’s departments also have an important role in identifying the barriers to online education and providing an effective solution to overcoming the perceived barriers in order to have a successful implementation of online education at the university. (p. 17)
Although there is a scarcity of research identifying what administrators’ perceptions are towards supporting the implementation of online education, there is an abundance of literature on how administrators can support instructors to become successful online facilitators. Institutional leadership must encourage trust (El Turk & Cherney, 2016), provide a supportive environment (Elliot et al., 2015), and foster a common vision (El Turk & Cherney, 2016). Overwhelmingly, researchers agree on the importance of technical and pedagogical support for online instructors for delivering quality online education (Brinkley-Etzkorn, 2016; Choi & Park, 2006; Crawford-Ferre & Wiest, 2012; Gabriel & Kaufield, 2008; McQuiggan, 2012; Meyer & Barefield, 2015; Roman, Kelsey, & Lin, 2010; Walters et al., 2017; Wingo et al., 2017).

[bookmark: _Toc520131285]What are the Administrators’ Perceptions of the Barriers Faculty Face? 
Maguire (2008) conducted a literature review to identify faculty barriers and motivation to participate in online education. Maguire felt that the voice of administrators is often under-reported or underrepresented in current literature. I also found the literature lacking this valuable perspective; there are an abundance of literature and studies done that focus on the students’ perspective on e-learning as well as considerable literature related to faculty perceptions and barriers to online course delivery. 	Comment by cynthia blodgett-griffin: In the lit review try to not include your personal commentary. Everything should be from the literature and cited as such.
 Allen and Seaman (2015) claim that administrators are mindful that some faculty continue to see online education in a negative light. Research has identified that some instructors continue to feel that online education is an inferior method of course delivery when compared to face-to-face (Pope et al., 2017; Ward, Peters, & Shelley, 2010). In a robust study, El Turk and Cherney (2016) investigated barriers to adopting online education as perceived by administrators and faculty. They found that administrators felt that there are many barriers hindering faculty adoption of online education, including pedagogical barriers. Other barriers El Turk and Cherney (2016) identified were a
lack of administrative and technical support, lack of knowledge in the utilization of online learning systems, slow Internet access, personal anxiety with technology, personal anxiety with online teaching, inadequate pedagogical skills for online teaching, lack of personal relationship with students, faceless teaching, lack of social interaction within the class, inability to grasp visual cues from students, difficulty of conveying concepts in some fields online, doubts that online students may not learn as well as face-to-face students, doubts about the quality of online learning outcomes, resistance to online teaching methods, lack of acceptance of online instruction by faculty, faculty hesitancy to teach courses that they do not own, greater faculty effort and time to develop and teach an online course, and technological infrastructure investment. (p. 25)
Administrators understand that when faced with dwindling resources, in order to grow the student base and keep up with other institutions they must offer online avenues to education (Abraham, 2014). Abraham identified that “the growth of online learning programs will depend strongly on the positive attitudes of the institutions’ faculty members” (p. 43). 
[bookmark: _Toc519952582][bookmark: _Toc520131286]Faculty Perceptions of Support Needed or Barriers to Instruct Online 
Instructors perceive effective technical skills and online pedagogical strategies to be very important when delivering e-learning (Choi & Park, 2006; De Paepe, Zhu, & Depryck, 2018; Dhilla, 2017; El Turk & Cherney, 2016; Kowalczyk, 2014; Maguire, 2008; Walters et al., 2017). Additionally, Instructors believe that professional development related to online pedagogies will enhance their teaching practice and increase their comfort level with teaching online (Brinkley- Etzkorn, 2016; Choi & Park, 2006; Dhilla, 2017; Kowalczyk, 2014; Walters et al., 2017). “In higher education, instructors usually have high subject matter knowledge…, but they may not have sufficient knowledge and experience of online learning and teaching” (Cho et al., 2015, p. 2016).
The perception is that faculty generally have “lack of knowledge” related to learning management systems, technology, and online pedagogy (Ali, Uppal, & Gulliver, 2018; Choi & Park, 2006; El Turk & Cherney, 2016; Gabriel & Kaufield, 2008; Kowalczyk, 2014; McDonald et al., 2014). Further to that, Reilly, Vandenhouten, Gallagher-Lepak, and Ralston-Berg (2012) state,
Faculty are often ill prepared to adopt instructional and pedagogical strategies necessary for online teaching and learning. Online faculty need to learn new methods of teaching, communicating, and working with new technologies, just as online students need to transition to new ways of learning when moving from face-to-face, traditional classrooms to virtual classrooms. (p. 99)
AbuZayyad-Nuseibeh (2017) determined that there has not been a lot of research conducted regarding “the perceptions of faculty on the transitioning process from face-to-face to online instruction” (p. 7). Online instructors must adopt new roles compared to their colleagues who teach in-person that may be unfamiliar to them, such as administrator, mentor, social facilitator, managerial, and technical advisor (Guasch, Alvarez, & Espasa, 2010; Morris, Xu, & Finnegan, 2005; Walters et al., 2017). Suitable training and support is often not provided to instructors who are transitioning course content from face-to-face to online settings (Kyei-Blankson & Keengwe, 2011; Newbold, Seifert, Doherty, Scheffler, & Ray, 2017; Yang, 2010). “This change often occurs without sufficient pedagogical training or a support system in place to assist faculty during this substantial transition” (Golden, 2016, p. 84). McQuiggan (2007) purports that most instructors have had little to no experience in online education and model their teaching practices off of face-to-face experiences. 

Adapting material from a traditional course to online can be very challenging as not all classroom-based material is easily or readily adapted (Drab-Hudson et al., 2012; Kebritchi et al., 2017; Newbold et al., 2017); online course delivery demands different pedagogy from that of a traditional course delivery (Choi & Park, 2006; El Turk and Cherney, 2016; Kyei-Blankson & Keengwe, 2011) Redesigning a traditional course to online “requires knowledge and skills related to teaching in online environments (Kyei-Blankson & Keengwe, 2011, p. 26). Faculty perceive that creating new materials is more time consuming (Philips, Schumacher, & Arif, 2016). Kemp and Grieve (2014) found that often instructors are often not compensated for this extra time. However, Kemp and Greive (2014) note that “some teaching staff seem to perceive web-based platforms simply as an alternative method for presenting the traditional content” (p. 2). 

 Phillips, Schumacher, and Arif (2016) explain that it involves a significant amount of time to prepare and create all the resources necessary for a successful online course.
When shifting to the virtual teaching world, instructors encounter “a major transformation in teaching methodologies” (Golden, 2016, p. 85). Instructors do not “intuitively know how to effectively teach online” (McQuiggan, 2012, p. 28). Researchers ascertained that experienced faculty indicated they feel like a novice when changing from face-to-face instruction to online delivery (Golden, 2016; McQuiggan, 2012). Abell, Cain, and Lee (2016) stated “there are obvious similarities in the pedagogy of face-to-face and online instruction…however, being a successful face-to-face instructor does not necessarily lead to an effective online course” (p. 405). 
Faculty perceive that compared to teaching a traditional course, online courses take more time to facilitate and that they must be available to the students for longer periods of time (Ali et al., 2018; Gabriel & Kaufield, 2008; Kowalczyk, 2014; Morris et al., 2005; Roby et al. 2013). In an effort to support students and meet their needs the instructor often interacts, via email, phone calls, or Skype, one student at a time, rather than addressing the whole class all together. 
Instructors perceive that a lack of support from institutional leaders and administrators is a barrier to delivering effective online education (Cherry & Flora, 2017; Chiasson et al., 2015; El Turk & Cherney, 2016; Kowalczyk, 2014; LaPointe Terosky & Heasley, 2015; Maguire, 2008). Chiasson et al. noted that faculty who taught inline online indicated that “administrative support was lacking both with infrastructure and compensation” (p. 237). Ali et al. (2018) proposed that there is also a lack of support from administrators regarding “crafting e-learning related policies, incentives and resources” (p. 163).
Faculty also perceive that facilitating online leads to a lack of professional recognition and adequate compensation (Chiasson et al., 2015; McGee et al., 2017; Wingo et al., 2017), ability to perform research Roby et al., 2013), and adequate compensation (Kowalczyk, 2014). “Research conducted by Bollinger and Wasilik showed that faculty satisfaction was greater in organizational cultures that valued online teaching through adequate compensation of time and salary and that provided institutional support for faculty development in teaching online courses” (as cited in Kowalczyk, 2014, p. 491). McGee et al. purports that “if online teaching expertise is a priority, then institutional supports should include opportunities to publish, present and acquire recognition beyond the institution” (p. 334).	Comment by cynthia blodgett-griffin: Wrap Kowalczyk into the first mention of adequate compensation.
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As more students enrol in online educational courses, more instructors are being mandated to redesign traditional face-to-face courses into online offerings (Brinkley-Etzkorn, 2016) and are expected to teach online. However, the support offered to faculty by administrators is not consistent. Faculty often are expected to teach in a virtual environment with little or no training or previous experience in an online course (McQuiggan, 2007; McQuiggan, 2012). “The increasing prevalence of online courses mandates an examination of the…needs of faculty teaching online compared to their” counterparts who teach face-to-face (Elliot, et al., 2015, p. 161). The process of redesigning a course from a face-to-face format to online may not be as simple as just copying the current course (Kebritchi, et al., 2017). 
A review of current literature on supports that instructors need to facilitate this move to online and deliver online courses from stakeholders’ perceptions found that there is an abundance of research on the faculty’s perceptions. However, the administrators’ perspectives are not as prevalent. This literature review identified the need for professional development. In order to meet the needs of online facilitators, institutions will need to provide support and “will need to nurture a sustained environment of professional development for online teachers (Golden, 2016, p. 85). Elliot et al. (2015) suggest that institutions must “adjust faculty development strategies to reflect not only the pedagogical considerations of the online classroom, but [also] the theoretical and practical needs of online faculty who may have limited connection to traditional higher education or who may be working in geographical separation from campus” (Elliot et al., 2015, p. 177). Faculty desire for institutional leadership to appreciate that facilitating online is different than face-to-face and requires new supports, including time and recognition.

[bookmark: _Toc519952584][bookmark: _Toc520131288]Future Research	Comment by cynthia blodgett-griffin: Move Future Research to the end of the Discussion or Conclusion after you have collected and analyzed your data. 

The segue here is to identify the gap in the literature as you have outlined in your review, and clearly specify what the focus of your research is as a prelude to the Methods chapter. This will be about one paragraph.

.
There is a lack of data regarding the perceptions of administrators and school leadership towards the support faculty needs to conduct effective online education. I would suggest future research focus on this group to identify, from an institutional leadership perspective, what faculty supports they perceive are necessary to deliver online education and what barriers they feel are hindering the advancement of online education. 
This investigation identified that it takes more time to deliver online course as opposed to a face-to-face course; I would suggest investigating how much more instructor time does it requires and what is the impact on teaching loads to be assigned to teach an online course. Faculty continue to be tasked with converting a face-to-face course into distance delivery with no guidance or training.  Therefore, future researchers could aim to identify best practices related to the redesign an existing face-to-face course into an online delivery course would be valuable. The desire for professional development for faculty who are facilitating online education is clear. “Given the reported reluctance of faculty to teach in this modality and the lack of training and support for faculty teaching online, it is clear that more research is necessary regarding how to develop effective online instruction. More research is needed on how to prepare and support online instructors” (Crawford-Ferre & Wiest, 2012, p. 14). Further research should also be conducted related to the needs of experienced online faculty and their needs for ongoing professional development (Coswatte Mohr & Shelton, 2017). 
In a study exploring faculty perceptions related to online teaching, Walters et al. (2017) investigated if “faculty’s perceptions of institutional and online environmental factors differ for faculty with different levels of teaching experience in online classes, different levels of experience in online course development, and for faculty in online-only versus mixed format programs” (p. 7). They felt their investigation was inconclusive questions and that there is a need for further research into this. “There were no significant differences in perceptions based on the online teaching experience variables indicating that institutional support is considered positive by the majority of the instructors, regardless of how long they have been teaching online classes or how many they have developed” (Walters, 2017, p. 14).
	Comment by cynthia blodgett-griffin: Move this to the literature review and wrap into discussion of this topic.	Comment by cynthia blodgett-griffin: awkward
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Neuman (2011) states that the “research methodology rests on a foundation of ontological and epistemological assumptions” (p. 91). Both ontology and epistemology are philosophical beliefs that attempt to make sense of or elucidate the existence of something (Cohen et al., 2018; Creswell, 2013; Waring, 2017).  Qualitative researchers accept the ontological assumption that there are multiple realities (Creswell, 2013). During the course of this study, the ontology that the this researcher will explore pertains to both faculty and administrators’ perceptions of the supports required for online course design and facilitation; including personal motivation, ability, and the institutional environment. Epistemology increases what we know from ontology and is referred to as the theory of knowledge and answers ‘what’ and ‘how’ related to a topic (Cohen et al., 2018; Creswell, 2013; Waring, 2017).  
[bookmark: _Toc519952588][bookmark: _Toc520131293]Research design. 	Comment by cynthia blodgett-griffin: Rearrange these sentences

[bookmark: _Hlk523584752]6)The exploratory case study approach is chosen because it is “particularly useful when there is a need to obtain an in-depth appreciation of an issue, event or phenomenon of interest, in its natural real-life context” (Crowe et al., 2011, p. 1), . 
5)Yin (1994) identified three types of case studies, these are descriptive, explanatory, and exploratory. 
7)The research design for this qualitative study is an exploratory case study. An exploratory case study will be used to learn more about or glean insights into the phenomenon (Yin, 2014). 
3)Day Ashley (2017) explains that 
the strength of case study research lies in its ability to enable the researcher to intensively investigate the case in depth, to probe, drill down and get at its complexity, often through immersion in, repeated visits to, or encounters with, the case. (p. 114) 
4)Benbasat, Goldstein, and Mead (1987) list the key characteristics of a case study as:
1. Phenomenon is examined in a natural setting.
2. Data are collected by multiple means.
3. One or few entities (person group, or organization) are examined.
4. The complexity of the unit is studied intensively.
5. Case studies are more suitable for the exploration, classification and hypothesis development stages of the knowledge building process; the investigator should have a receptive attitude towards exploration.
6. No experimental controls or manipulation are involved.
7. The investigator may not specific the set of independent or dependent variable in advance.
8. The results derived depend heavily on the integrative powers of the investigator.
9. Changes in site selection and data collection methods could take place as the investigator develops new hypotheses.
10. Case research is useful in the study of “why” and “how” questions because these deal with operational links to be traced over time rather than with frequency or incidence. 
11. The focus is on contemporary events. (p. 371)

1)Merriam and Tisdell (2016) point out that a “central characteristic of all qualitative research is that individuals construct reality in interaction with their social worlds” (p. 24). 
8)Specifically, the this exploratory case study will be helpful to discover the faculty’s “understanding of their experiences” (Merriam & Tisdell, 2016, p. 24) of facilitating online education. This study is designed to illuminate the perceptions of both administrators and faculty regarding what is needed to redesign a traditional course, one that was historically taught in-person, to an online offering. During the case study the researcher will investigate the support provided by administrators to faculty who are new to teaching online. 
2)Stake (1995) maintains the main reason to perform research using a case study design is “to maximize what we can learn” (p. 4) therefore the “balance and variety” (p. 6) of case selection is important. Creswell (2013) posits that during the course of the data collection the researcher will explore the participants’ experiences in an effort to understand and present their perspectives in the findings.
9)Creswell (2013) suggests that it is wise for novice researchers to focus on one approach so that they can get "comfortable with it [and learn] it” (p. 53). He advises to conduct a “concise and straightforward" initial investigation (p. 53) and then, if it is deemed useful, expand it to include other research approaches. It is important to note that although the proposed research design is an exploratory case study, the this researcher has not ruled out a mixed-methods research design. As the data is collected the research approach could be modified into a mixed-methods to included quantitative survey data, should the preliminary data suggest this direction. .	Comment by cynthia blodgett-griffin: I recommend deleting this entire paragraph	Comment by cynthia blodgett-griffin: You don’t want to identify yourself as a novice researcher, even though you are. You will do the best you can under the supervision of experts who will make sure your thesis will be a quality product.	Comment by cynthia blodgett-griffin: Does a mixed methods design preclude	Comment by cynthia blodgett-griffin: The method will be decided and explained in the proposal, not during data collection.
[bookmark: _Toc519952589][bookmark: _Toc520131294]Role of the researcher.	Comment by cynthia blodgett-griffin: Check out several qualitative theses to see what is and is not included in this section, note common elements, then pattern your section after that.
“The case researcher plays different roles and has options as to how they will be played. The roles may include teacher, participant observer, interviewer, reader, storyteller, advocate, artist, counselor, evaluator, consultant, and others” (Stake, 1995, p. 91). Merriam and Tisdell (2016) identify the researcher as “the primary instrument of data collection and analysis” (p. 37). 
The researcher’s role will be to collect and analyze data from interviews and document review. It is also to avoid being judgmental and not try to correct, change, or persuade the participants view, belief, or opinion (Newman, 2011). The research will make interpretations, form opinions, explore the issues (Creswell, 2013), and make meaning from the data (Crotty, 1998; Pietkiewicz & Smith, 2012). According to Stake (1995) the researcher is “an interpreter” placed “in the field to observe the workings of the case [and] record objectively what is happening [while] simultaneously examines its meaning” (p. 8). 	Comment by cynthia blodgett-griffin: Make sure the document review is included in the section on data collection.
The researcher will “spend time on-site interacting with the people studied” (Williams, 2007, p. 68) in order to obtain “detailed and rich descriptions of the case” (Lichtman, 2006, p. 75). As the interviewer, the researcher “controls the topic, direction, and pace,…keeps the respondent ‘on task,’ and [limit] irrelevant diversions” (Neuman, 2011, p. 344).
 During this investigation the researcher will try to glean how the participants “make sense of the world, how they experience events, what meaning they attribute to phenomena” (Pietkiewicz & Smith, 2012, p. 361) as related to online education. As well, the role of the researcher will include formulating predictions or identifying trends (Creswell, 2013).
[bookmark: _Toc519952590][bookmark: _Toc520131295]Data collection procedures.	Comment by cynthia blodgett-griffin: Check with Creswell for additional subheadings Description of participants and treatment of the data should be included somewhere. 
According to Yin (2014), “case study data collection does follow a formal protocol, [as] information that may become relevant to a case study is not readily predictable” (p. 83). Keeping this in mind, the main sources of data will be collected from in-depth interviews, review of documents related to the institution, field notes, and personal reflections. Nevertheless, as the researcher learns from the participants’ new data sources may become apparent and drive the data collection in a new direction (Tolley, Ulin, Mack, Robinson, & Succop, 2016). 	Comment by cynthia blodgett-griffin: These won’t be data but will be in the research journal as reflexive journaling.
The participants who will be invited to take part in the research include (See Appendix A for a sample letter to participants): 
· administrators at the polytechnic institution, 
· experienced online faculty, 
· novice faculty, and 
· inexperienced faculty. 
For the purpose of this study, the researcher has defined experienced online faculty as polytechnic instructors who are experienced in teaching online and have facilitated three or more courses online. Conversely, novice faculty are defined as polytechnic instructors who are new to teaching online and have facilitated only one or two courses online. And lastly, inexperienced online faculty refers to polytechnic instructors who have not had any experience in teaching online. 
The researcher will use semi-structured or open-ended interviews to encourage the “participants to share their experience and understanding” (Mears, 2012, p. 188) of the topic . (sSee Appendix B). Interviews are a means of co-constructing knowledge between the researcher and participants (Cohen et al., 2018). The use of interviews allows the researcher to explore the issues deeper as it encourages spontaneity and flexibility (Cohen et al., 2018). The researcher can adapt the questions and conversational direction as warranted to probe the issue more fully. 	Comment by cynthia blodgett-griffin: With three different levels of experience among the participants, are you going to be doing this?
The value of interviews is that by sharing the experience of others, future educators may be able to draw on this knowledge and hindsight. Stiles (1993) revealed that “stories can record the possibilities and limits of what people may do in similar circumstances” (p. 601) and thus this information may help prepare educators a wide range of situations. 
The data collection will also include the researcher’s field notes and reflective journal entries. as an analytic approach to reconstruct the accounts of participants or salient events within context. Data sources such as field notes and reflective journals enriched and enlighten and inform the researcher (Ellis & Phelps, 2002).  Notes taken during the interviews by the interviewer can include observations and valuable information not captured by the interview questions.	Comment by cynthia blodgett-griffin: If your notes and journal entries are considered data, are you analyzing your own  self as a participant? If so, clarification is needed in the Participants section.
Field notes and journal entries can serve as sources for authentication.
When conducting case study research, Stake (1995) contends that the “opportunity to learn is of primary importance” (p. 6). He supports that as the research unfolds, the researcher should feel at liberty to reselect a new case and abandon the other if the original case is not contributing to the learning. “Not all cases will work out well. It is important to make some early assessments of progress to see if the case should be dropped and another selected” (Stake, 1995, p. 7). 
Although the primary method of data collection participant interviews, the process will be fluid to enable to the researcher to adapt and allow for different avenues from which to gather information, should the ongoing analysis suggest any new directions.	Comment by cynthia blodgett-griffin: You have already established that there will be observations and document review.
The This researcher intends, within reason, to adhere to the following conditions as advised by Cohen et al. (2018), which the authors adapted from Judith Bell, for a school-based researcher project:	Comment by cynthia blodgett-griffin: Clarify which authors, even though we know assume this is Cohen.	Comment by cynthia blodgett-griffin: Yes, but these are standard and not developed by Judith Bell. Some of these points belong in your Ethics section. See Creswell for sections within the Methods chapter.
1. All participants must be given the chance to remain anonymous (p. 135).
2. All data must be given strict confidentiality (p. 135).
3. Interviewees should have the changes to verify statements at the stage of drafting the report (p. 135). 
4. Participants should be given a copy of the final report (p. 135).
5. Permission for publication must be gained from the participants (p. 135).
6. If possible, the research report should be of benefit to the school and participants (p. 135). 
[bookmark: _Toc519952591][bookmark: _Toc520131296]Data analysis procedures.	Comment by cynthia blodgett-griffin: You can begin with the general discussion of data analysis and include your own strategy last.
The researchers This researcher will collect data from participant interviews and document review (and observation? If not, review all references to data that have to do with observation. The researcher will record and transcribe the interviews, and then analyze it inductively. The qualitative analysis will commence with the data collection and be ongoing throughout the process. According to Yin (2014) evidence collected during the case study should be reviewed and the researchers “continually ask [themselves] why events or perceptions appear as they do (p. 83). The findings may dictate the need to look for additional information (Yin, 2014).
The qualitative research process is flexible, emergent, and iterative. The study design is never wholly fixed, but enables an interplay between data collection and discovery. Qualitative studies usually include an iterative design, meaning that findings emerge continuously. DePoy and Gitlin (2011) outline that there is no prescribed order of steps to follow in qualitative research design as the “investigator may begin with any of the essential thinking and action processes, change the design or specific action strategies in response to findings throughout the research process, and revisit steps that have already been conducted” (p. 28). 
The investigator is always in touch with the research process, observing how participants respond to the topic and examining the data for fresh insights that might lead to altering a technique, modifying questions, or changing direction to pursue new leads. Analysis does not wait until the data are collected, it begins in the field. Figure 2 depicts an image of the relationship between the research design, data collection and analysis, and the researcher, thus reinforcing that the process is iterative and flexible.
[image: ]
Figure 2. Research process (Yin, 2009, p. 1)	Comment by cynthia blodgett-griffin: This is an interesting figure. I’m not clear on the arrow from Prepare to Share. Should this figure be located deep in the analysis section or should it be early in the this chapter or early in the Data collection section, or earlier in this Data analysis section?
“In seeking understanding and meaning, the researcher is positioned with participants as a partner in the discovery and generation of knowledge, where both direct interpretations, and categorical or thematic grouping of findings are used” (Harrison, Birks, Franklin, & Mills, 2017, p. 8). The researcher will organize the data and analyze it to reveal any common themes within the interview transcripts, this will be accomplished by assigning codes to the information. “The process of coding involves aggregating the text…into small categories of information…and assigning a label to the code” (Creswell, 2013, p. 184). The researcher will note if the participants exhibit any positive or negative attitudes related to comments attached to any specific theme. If using a coding software, such as NVivo, the researcher will create nodes and connect the data to the node as appropriate for further analysis.  Frequency counts of specific topics in the participant responses will be conducted as part of the analysis in order to quantify the data and form impressions of the findings.
Based on the analysis of the evidence, the this researcher will “present a coherent, consistent picture” (Newman, 2011, p. 174) of the findings. “The overall interpretation will be the researcher’s understanding of the participants understanding of the phenomenon of interest” (Merriam & Tisdell, 2016, p. 25). Mason (2002) emphasizes that the researcher must appreciate that 
the interview method is heavily dependent on people’s capacities to verbalize, interact, conceptualize and remember. [Therefore, it is] important not to treat understandings generated in an interview as though they are a direct reflection of understandings ‘already existing’ outside of the interview interaction, as though [one is] simply excavating facts. (p. 64)
[bookmark: _Toc519952592][bookmark: _Toc520131297]Strategies for validating findings.
To decrease limitations and improve validity, the researcher will collect data from multiple participants and triangulated it. “Triangulation is valuable to cross-check and increase the validity of interpretations made from the analysis” (“Focus assessment,” 2004, p. 41) as it demonstrates that the phenomenon or case was “viewed and explored from multiple perspectives” (Baxter & Jack, 2008, p. 556). This is supported by Neuman (2011), he goes on to say that triangulation of observers improves validity. He explains that a lone participant may limit or restrict the findings, as the single observer may lack skill or have a “biased view” (p. 164). Whereas, by interviewing multiple participants, they will have “alternate perspectives, backgrounds, and social characteristics” (Neuman, 2011, p. 164) that inform their perceptions. 	Comment by cynthia blodgett-griffin: Clarify this. Triangulation is more often more than one source of data, such as interviews, observations, and member checking. Getting into forms of validity, such as face validity, can lead to another source. Interviewing multiple people is one source. If you are doing a single case study, then triangulation could involve interview, observation and member checking,	Comment by cynthia blodgett-griffin: This would be more like arranging for an audit or another person to analyze, then check for inter-rater reliability, although that is found more in quantitative text analysis.	Comment by cynthia blodgett-griffin: Clarify this please. Are you referring to a single case and a single researcher? The observer would be the person observing if observation is part of the data collection. If the study involves a single participant, like with a single case study or a single case phenomenology or an autoethnography, then that is the data. Multiple people being interviewed would only be appropriate if the analysis of multiple people is what the research question calls for.
“Reliability refers to the trustworthiness of observations or data; validity refers to the trustworthiness of interpretations or conclusions” (Stiles, 1993, p. 601). The researcher will include the participant quotes to ensure the participants’ words are included, as well as the context surrounding their comments to support the findings (Benbasat et al., 1987).
Creswell (2014) explains that validation may require the use of multiple “strategies to check the accuracy of the data with participants or across different data sources” (p. 99). Therefore, to increase validity the researcher will use member checking, also known as respondent validation, to “determine the accuracy of the qualitative findings” (Creswell, 2014, p. 201). Respondent validation will provide participants an opportunity to add to their comments or confirm the meaning or intention behind their words. 	Comment by cynthia blodgett-griffin: Have a separate section for Authenticity, being a qualitative approach.
The researcher will remain unbiased and objective. Creswell (2014) emphasizes that “it is easy to support and embrace the perspectives of the participants in a study…and only discussing…favorable results” (p. 99). He argues that it is “academically dishonest to withhold important results” (p. 99), therefore it is crucial to disclose all relevant findings regardless if they are “contrary to the themes” (p. 99) or disprove personal expectations.	Comment by cynthia blodgett-griffin: Is this really possible? Qualitative research acknowledges that the researcher has personal perspectives and works with that by keeping a detailed research journal and another reflexive journal about the researcher’s own awareness of thought, feelings, and experiences.
Cohen et al. (2018) reasons that “research is valid if the warrants that underpin it are defensible and, thereby, if the conclusions drawn and the explanations given can stand their ground in the face of rival conclusions and explanations” (p. 245). 	Comment by cynthia blodgett-griffin: This ties back to the “so what” question.
[bookmark: _Toc519952594][bookmark: _Toc520131298]Anticipated Ethical Issues	Comment by cynthia blodgett-griffin: If the study is based in Canada, the ethical focus is informed by the Tri-Council regulations.

Review additional qualitative theses, preferably from CDE, for guidelines on this section.
Conducting ethical research is of the utmost importance and must be given a lot of consideration. The researcher will abide by rules and advice provided it “codes of practice, ethical guidelines, ethics committees and institutional review boards, legislation, regulations and regulatory frameworks. The researcher will obtain ethics approval from all institutional ethics review boards (REB) that are connected to the participants and the researcher, including Athabasca University. A sample REB approval form is available in Appendix C. 
While the researcher will take steps to mitigate any ethical concerns and account for all identified issues, unforeseen issues may arise over the course of the investigation. Cohen et al. (2018) cautions that ethical issues are rarely ‘black-and-white’ and need to be assessed on a ‘case-by-case’ basic.’ Therefore, it is the responsibility of the researcher to “take responsibility for the decisions that they take on ethical matters and the actions connected with those decisions” (Brooks, te Riele, & Maguire, 2014, p. 153 as cited in Cohen, 2018, p. 111).  
DePoy and Gitlin (2011) identify three ethical concerns to consider when conducting research: 
1. “the rights of human research participants to full knowledge of the purpose of the study and the nature and scope of their involvement, 
2. the specific behaviors or conduct of the investigator, and 
3. the ethics underlying the research question or query, boundary-setting strategies, and design procedures that will be implemented” (p. 21). 

While conducting the investigation, the researcher must determine how to uphold the “integrity of their methodology” (DePloy & Gitlin, 2011, p. 149) within ethical boundaries. The researcher will appreciate and acknowledge any effects that the research may have on the volunteers or research participants (Cohen et al., 2018). To avoid any ill effect on the participants, the researcher will respect any potential power imbalances” (Cohen et al., 2018, p. 98) and not exploit the participants (Cohen et al., 2018). The researcher will consider all appropriate factors when selecting participants, thus “assuring fairness and equity” (Mears, 2012, p. 187). 
Creswell (2008) advises that “data collection should be ethical and it should respect individuals and sites” (p. 179). During the research process there will be a number of ways to demonstrate being respectful of the participants, including ensuring genuine informed consent and appreciating that informed consent “is not a ‘one-shot, one-and-for-all’ affair, but has to be continuously negotiated” (Cohen et al., 2018, p. 111). The researcher will obtain informed consent from all participants and no participants will be coerced or forced to participate (Creswell, 2014).  See Appendix D. Cohen et al. (2018) explain that “educational researchers must take into account the effects of the research on participants; they have responsibility to participants to act in such a way as to preserve their dignity as human beings” (p. 112). 

Mauch and Park (2003) urge researchers to “collect data anonymously” (p. 218) when possible. This will not be possible during the interviews, however the data collected from the interviews will be anonymized to maintain participant confidentiality. All sensitive data will be securely managed (Mauch & Park, 2003). 	Comment by cynthia blodgett-griffin: Are they referring to qualitative interview data collection?	Comment by cynthia blodgett-griffin: Explain. Data can be anonymous from other participants and the general readership, but because you know the identities of the participants, the best that can be offered is confidentiality. References to anonymity should be changed to confidential. Just say, “all data will be kept confidential.”
DePoy and Gitlin (2011) impress on the importance of only “selecting and using knowledge to inform professional action” (p. 21). Only data that is useful to investigate the phenomenon will be collected. Data that is harmful will not knowingly be collected or sought after (Cohen, 2018). Creswell (2014) argues that it is unethical and “academically dishonest to withhold important results or to cast the result in a favorable light to the participants or researchers’ inclinations” (p. 99), therefore the report must be balanced and contain all pertinent findings. The researcher will not suppress nor invent findings (Creswell, 2014). As well, the researcher will not falsify data (Mauch & Park, 2003) and ensure all interpretations are supported and transparent (Cohen et al., 2018). 	Comment by cynthia blodgett-griffin: Explain what this means.
[bookmark: _Toc519952595][bookmark: _Toc520131299]Preliminary PilotInquiry
To date a pilot has not been designed nor conducted, but the researcher is planning to conduct a pilot study in order to collect some preliminary data and assist with the development of interview questions. The information gathered in the preliminary pilot will help define and refine the interview process and determine if a questionnaire delivered to a broader audience will add positive value to the research and allow for more robust findings.	Comment by cynthia blodgett-griffin: By the time this proposal is defended, this inquiry will have been conducted and results applied in the intended manner.
[bookmark: _Toc520131300][bookmark: _Toc519952596]Budget and Timeline
	Appendix E outlines any budget information and the contains the proposed project timeline.
[bookmark: _Toc520131301]Expected Outcomes or Expected impact and significance of study	Comment by cynthia blodgett-griffin: Significance of the Study is in chapter 1, preferably located after the research questions.
The data collected in this study will add to the existing pool of knowledge on the subject of the support that instructors need when they transition from teaching an in-person course to facilitating an online course. The significance of the research will be to provide polytechnic administrators with insight on the issues and concerns faculty have related to course redesign, specifically, what they feel their needs are to be able to transition a traditional course to an online offering. As well as, what instructors perceive the barriers are that effect their ability to teach in an online environment. 	Comment by cynthia blodgett-griffin: Make sure this equates to your purpose statement and research questions.
Administrators will also be informed as to what institutional support faculty feel they are or are not currently receiving when performing course redesign to online education or instruction online. These insights may provide administrators with a new perspective on the support needed to faculty who are creating online courses and facilitating online education within a polytechnic institution.
	Comment by cynthia blodgett-griffin: Yes, this is the second part of your research question.
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Sample – Subject Information Letter (Written at an appropriate reading level) 

Title: Same as proposal application

Principle Investigator(s) 
Name: 
Phone: 
Email: 
Address:

Co-investigator(s) 
Name: 
Phone: 
Email: 
Address: 

Purpose 
What is the purpose of this research project? 

Introduction 
Background information regarding the project (1 to 2 paragraphs) 

Procedures 
All the procedures that will be used to conduct the research. Explained in “layman’s terms”. 

Benefits 
To the subject 
To the researcher 
To society 
Risks 
What are the risks of the study and if necessary the procedures? 
How will these risks be mitigated? 

Time Commitment 
Total time. 
Time for various parts of the research if applicable. 

Confidentiality of Information 
How will the data be made confidential? 
How will the data be stored? (e.g., in a secure location accessible only to the researchers). 
How long will the data be stored for? (e.g., the research information will be retained for a period of five years after publication, and then shredded by the principle investigator.) 


Freedom of Information 
Blanket statement – All research participants will be advised that the information they provide, and any other information gathered for the research project, will be protected and used in compliance with Alberta’s Freedom of Information and Protection of Privacy Act. 

Freedom to Withdraw 
Blanket statement – “You may withdraw from the study at any time without consequence. If you wish to withdraw from the study, your information will be removed from the results upon your request. If you are a NAIT student, withdrawal from the study will not affect your academic status or access to services at NAIT. Please contact one of the researchers if you wish to withdraw.” 

Questions or Concerns 
Blanket statement – “If you have any concerns about this research you may contact Dr Melissa Dobson, Chair of the NAIT REB (780) 378.5185, mdobson@nait.ca. Her office has no direct affiliation with this study.”
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Introductory Paragraph:

Thank you for volunteering to participate in this study related to facilitation of online education. 

I am interested in your thoughts and perceptions, lessons learned, hindsight, I invite you to share your how you feel, your opinions, your joys, success, as well as any apprehension, struggle, frustration, or stress related to …. (facilitating online, course redesign, role as an administrators supporting faculty who teach online…)


Questions: To be determined. 
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REB Form to be added
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[bookmark: _Toc520131307]Informed Consent Form A
This document is a template for creating an Informed Consent form. 
Text that appears in italics is instructional. Please delete all italicized text, including these paragraphs, when writing your consent form. 

Please supply the requested information under the bolded headings. Use language that understandable by a lay audience. Add pertinent details of your study, and write the consent form in second person. Do not alter the statements in this template as regular type. 

Name of Research, School, Department, Telephone, and Email: 
(Insert names and titles for the researcher and all co-researchers) 

Supervisor: 
(For student researchers, provide the supervisor’s name and department. Otherwise delete.) 

Title of the Project: 
(Write the title of the project here.) 

Sponsor: 
(If the project is funded, include the source of the funding here.) 

Researcher to Supply the Following (include the headings below in your consent form) 

Purpose of the Study: 
Describe the purpose of the study and explain to the participant how she/he was chosen for possible participation. If applicable, invite the person to participate. 

What will I be asked to do? 

Describe to the participant exactly what they will be expected to do. State or approximate how much time participation will take. Include details about the number of questionnaires or interviews or other requirements for their participation. If there is to be follow-up, indicate what the follow-up will be and when and how they will be contacted. 

Explain voluntary participation and right to withdraw. Indicate that the person’s participation is voluntary and that they may choose to not participate at all, only participate in part of the study, or may withdraw from the study at any time without penalty or loss of the benefit to which he/she is otherwise entitled (e.g., payment for participation). 

For Example: “You’ll be asked to sign this informed consent form. Informed consent is an ongoing process, which means that at any time you may revoke your consent and withdraw from the study, without consequence. If you wish to withdraw from the study, your information will be removed from the results upon your request. If you are a NAIT student, withdrawal from the study will not affect your academic status or access to services at NAIT. Please contact one of the researchers if you wish to withdraw.” 

What type of personal information will be collected?

If no personal identifying information is to be collected (e.g. names, social insurance numbers, student ID numbers, etc.), and the participant remains anonymous, use the following statement: 

“No personal identifying information will be collected in this study, and all participants shall remain anonymous.” 

If information such as gender, age, ethnicity, educational level, etc., is collected, provide a description of the type of information you will be collecting. For example, “Should you agree to participate, you will be asked to provide your gender, age and academic major.” 

If applicable, you may add: “Any personal information gathered for the research project, will be protected and used in compliance with Alberta’s Freedom of Information and Protection of Privacy Act”. 

If applicable to the research, describe options available to the participant. To do so, it may be useful to create “check boxes” to help enumerate a participant’s choices. For example, you might instruct the participant: 

“There are several options for you to consider if you decide to take part in this research. You can choose all, some or none of them. Please put a check mark on the corresponding line(s) that grants me your permission to:” 

I grant permission to be audio taped: Yes: ___ No: ___ 

I grant permission to be videotaped: Yes: ___ No: ___ 

I grant permission to have my company’s name used: Yes: ___ No: ___ 

I wish to remain anonymous: Yes: ___ No: ___ 

I wish to remain anonymous, but you may refer to me by a pseudonym: Yes: ___ No: ___ 

The pseudonym I choose for myself is: ____________________________________________________ 
You may quote me and use my name: Yes: ___ No: ___ 

Are there Risks or Benefits if I participate? 

List reasonably foreseeable risks, harms, or inconveniences to the participant. If the research necessitates the provision of rescue mechanisms, advise the participant what these are, how to access the support, and whether there is any cost to the individual. 

If the research has the potential to reveal information that is required by law to be revealed to a law enforcement or other agency (e.g.: child abuse), inform your participant of your legal obligations. 

If the research constitutes a minimal risk, which means it does not involve any risk beyond what the participant normally does at work, you could use the following: “Participation in this research study poses minimal risk for research participants. This means that the potential harm you may encounter through participation in this study is no greater than the possible harm you might encounter in any other aspect of your everyday life.” 

If the person will be paid to take part, describe that payment. If they will incur any costs, describe these. 

What happens to the information I provide? 

Explain who will have access to the information collected. 
State how the participant’s contribution will be treated. For example, will pseudonyms or some other means of ensuring anonymity be used? Explain any limitations to the anonymity / confidentiality that you can offer. Tell the participant what will happen to their information if s/he decides to withdraw. 

For example 
“Participation is completely voluntary, anonymous and confidential. You are free to discontinue participation at any time during the study. No one except the researcher and her supervisor will be allowed to see or hear any of the answers to the questionnaire or the interview tape. There are no names on the questionnaire. Only group information will be summarized for any presentation or publication of results. The questionnaires are kept in a locked cabinet only accessible by the researcher and her supervisor. The anonymous data will be stored on a password protected computer at NAIT for three years at which time it will be permanently erased.” 

If applicable, provide the following information: 

Commercialization 
Provide any information concerning the possibility of commercialization of research findings 

Conflict of Interest 
Describe the presence of any real, potential or perceived conflict of interest on the part of the researchers, their institutions or the research sponsors. 

Stopping Rules 
If your study involves a clinical trial, please provide information on stopping rules and when researchers may remove participants from trial. 

If you would like to receive a summary of the data from this study, please provide your 

email address here:___________________________________________________

Signatures (written consent) 

Your signature on this form indicates that you 1) understand to your satisfaction the information provided to you about your participation in this research project, and 2) agree to participate as a research subject. 

In no way does this waive your legal rights nor release the investigators, sponsors, or involved institutions from their legal and professional responsibilities. You are free to withdraw from this research project at any time. You should feel free to ask for clarification or new information throughout your participation. 

Participant’s Name: (please print) _______________________________________


Participant’s Signature ______________________________Date: _____________


Researcher’s Name: (please print)_______________________________________


Researcher’s Signature: _____________________________Date: _____________ 

Questions/Concerns 

If you have any further questions or want clarification regarding this research and/or your participation, please contact the researcher listed at the top of this letter. 

If you have any concerns about the way you’ve been treated as a participant, please contact the Research Ethics Board Chair, Dr. Melissa Dobson, NAIT at (780) 378-5185; email: mdobson@nait.ca. 

A copy of this consent form has been given to you to keep for your records and reference. The investigator has kept a copy of the consent form.
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Title of Project:

Principal Investigator (s): Name(s), phone number(s), email

Co- Investigator (s): Name(s), phone number(s), email

Part 2 (to be completed by the research participant may change the lines
dependent upon your project – e.g., online survey)

Do you understand that you have been asked to be in a research study? Yes No

Have you read and received a copy of the attached Information Sheet? Yes No

Do you understand the benefits and risks involved in taking part in this research study?
Yes No

Have you had an opportunity to ask questions and discuss this study? Yes No

Do you understand that you are free to refuse to participate, or to withdraw from the
study at any time, without consequence, and that your information will be
withdrawn at your request? Yes No

Has the issue of confidentiality been explained to you? Do you understand who will
have access to your information? Yes No

This study was explained to me by: ______________________

I agree to take part in this study:




__________________________	 ______________ ____________________
			
Signature of Research 		Participant Date 	Witness




__________________________		 ____________________

Printed Name 					Printed Name


I believe that the person signing this form understands what is involved in the study and
voluntarily agrees to participate.



_____________________________		 _______________________
Signature of Investigator or Designee 	Date
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Budget
To be determined

Tentative Outline of Thesis Timeline

August 2018
· Select supervisor
· Assemble supervisory committee members
· Conduct preliminary investigation or pilot study
· Analyze data from pilot study
· Determine research questions

September - December 2018
· Complete formal proposal
· Complete oral examination
· Apply for and receive ethics/access approval
· Invite and select participants

January - April 2019
· Conduct research
· Analyze data
· Determine value of follow up survey to broader range of participants
· Conduct follow-up interviews
· Analyze any new data

May 2019
· Validate findings with participants

June - July 2019
· Write preliminary report

June - July 2019
· Write and edit thesis

July 2019
· Present and defend oral examination

January 2020
· Publish thesis 
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