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Introduction


In this paper I will identify the learning goals I plan to achieve through the instructional unit previously introduced in MDDE 604 assignment one. I will also discuss which of Gagne's types of learning each goal exemplifies. Afterwards, I will discuss the learning objectives that make up each learning goal, and outline the instructional strategy I will use to reach one of these objectives. I will conclude with a discussion of the assessment strategy I will use for my instructional unit, and include some sample questions for clarity.

Learning goals and types of learning


There are three learning goals in my planned unit of instruction. Two of these goals can be considered enabling goals, as they are required in order to complete the terminal-objective goal.  


The first goal of this unit of instruction is that learners learn to write their content using the introduction/body/conclusion form and include in each section the proper elements, as learned within the unit. It is important for students to masters this knowledge and commit it to memory before undertaking the next two goals, because this knowledge will be required to complete the third goal. It is the declarative knowledge that students are meant to remember as they write.


The second goal is to assure that when given a discussion question, learners will be able to design a map of the their though process that includes the topic they are discussing, the key points this topic brings to mind for them, and one or two examples or facts for each key point that will help observers understand learners’ thought process. This is a cognitive strategy, as students will be mapping their thought process vis-à-vis a topic they've been given. This type of elaboration/organizational strategy also serves to make students aware of their 'knowledge about their own cognitive processes' (Smith & Ragan, p. 82), and as such can also be considered a comprehension monitoring strategy.


Lastly, the terminal-objective goal of this unit of instruction is that, using the map they have previously created, learners can write a 200-word essay which uses two or three key points from their map to justify their opinions. This goal demonstrates an intellectual skill, because students must apply the declarative knowledge and organizational strategy they have absorbed throughout the lesson to a previously unencountered example. In this case, “students learn not only how to recall, but also to apply knowledge to instances not encountered during instruction.” (Smith & Ragan, p. 80)


Because these three types of learning are combined into a single unit of instruction, the unit should be viewed on the whole as a learning enterprise.

Learning objectives


For each learning goal, the objectives could read:

· Objectives of goal 1 – Given a question about what elements make up a proper TEM 4 introduction, body or conclusion, learner can answer without hints. It is also important that, given a sample essay, learner can identify the introduction, body, and conclusion; and can also identify the elements of each part.  Moreover, given a first draft, learner can identify where each element should be and whether each is present. Lastly, learner can edit the draft to ensure that the finished essay includes a clear introduction, body, and conclusion; and that each of these sections includes the required elements learned in class. 

· Objective of goal 2 – Given a discussion topic, learner can apply the learned mind-mapping strategy vis-à-vis the topic to create a map illustrating his or her opinion at the center, reasons at the first sub-level, and examples or fact justifying his or her reasons at the second sub-level of the map.

· Objective of goal 3 – Given the same discussion topic as in goal 2, learner can write a 200-word English essay which includes all the elements learned in goal 1, and that follows the plan outlined in the map from goal 2.

One instructional strategy


Because the first goal involves declarative knowledge, I will use the introduction/body/conclusion instructional strategy outlined in Chapter 8 of the Smith & Ragan text to reach its objectives.


In the introduction, then, I will begin by explaining to students that, while great writing is art, anyone can learn to be a good writer. One of the important things about becoming a good writer, however, is to learn the proper shape of an essay. At this point, I will offer a brief preview of what will be learned in the lesson, including the length of the TEM 4 essay, how it and most writing is divided in to 3 parts, and how learning these things can help one write better. 

Afterwards, I will begin the body of the lesson by reminding students of their previous learning regarding grammar, spelling, sentence structure, and various types of paragraphs; and how these things tie into what will be learned in this unit of instruction. I will attempt to connect some of the new writing lesson to other types of learning, including some basic math, as well. An example of this is where I will introduce the concept that an introduction should be about 15-20% of an essay, and a conclusion should be about 10-15%. Students can use that information to deduce how many words each section of a TEM 4 essay should have, assuming a total length of 200 words. Furthermore, I will make a checklist of elements students should include in each part of their writing, and use sample paragraphs to demonstrate what various elements could look like. Because organizing information “facilitates the learning of declarative information” (Smith & Ragan, p. 155), I will try and keep the material organized into manageable chunks of information, for example by discussing introductions and their elements before moving on to bodies or conclusions. This chunking also follows the concept of ‘labels and names’ in the Smith & Ragan text (p.159). Finally, in order to allow students to put their newfound knowledge to use, practice exercises will round out the body of this part of the learning unit. Feedback on the exercises will be available to students immediately upon completion.

I will conclude with a short review of what we have learned in the lesson, as well as with a final motivational thought to “motivate learners to mentally manipulate the information on their own.” (Smith & Ragan, p. 166). Once students have completed this section, they will be asked to complete a quiz on what they have learned, as a measure of transfer. Furthermore, because goal 3 requires learners to revisit the skills learned in this section in the form of editing drafts, it offers a second means of checking transfer. Of course, students who need further review will be able to access the material again as often as needed.

Student assessment 


For this learning module, I plan to use 'criterion-referenced assessment instruments' (Smith & Ragan, p. 105). Given that learners are undertaking this module to prepare for an examination, assessment instruments of this type should offer the required insight into student competence. 


Furthermore, I plan to skip the entry-skills assessment, because students taking this module of instruction will necessarily have just completed the previous writing class, which is uniform at all Chinese universities, and which includes the skills required to undertake this module. I also do not plan to include a pre-assessment, as the skills offered in this module of learning are required for students to undertake a difficult examination, and as such even if only serving as a refresher they are useful. Moreover, it is highly unlikely that any student would prefer to skip over this material than review it or learn it for the first time. As such, post-assessments are the only means of determining student achievement that I will use.


I will create two separate enabling-objective quizzes for students to undertake after different parts of the unit have been completed, and will also include a final terminal-objective exercise that should serve to determine whether students have been able to combine all the required elements of the unit of instruction into a complete learning enterprise. (Smith & Ragan, p. 82)  


The first quiz, concerning the declarative knowledge encompassed in the first learning goal, will include a section where, given a poorly written introduction, the learner can rewrite it so as to include all the elements learned in the first goal. Furthermore, questions such as “list the 3 main elements of a complete TEM 4 introduction”, can be included to ensure proper acquisition has been achieved.  Students should be able to recall these three elements from memory. I will prevent guessing when answering questions, so as to differentiate between competent and incompetent individuals, by avoiding multi-choice questions.


My second quiz, concerning the first learning goal I've outlined above, would simply be an empty mind map with a given topic, where students are asked to fill in the map with the thought process they would use to develop the given topic. This simple exercise will follow learning goal 2, and will demonstrate that students understand how to use the mind map as instructed, and know how to break down an opinion into its supporting arguments and examples.  Students will earn marks for creating logical progressions in their maps, and will lose marks for not ordering steps in a logical order, or for skipping steps needed to reach logical conclusions.


The final assessment will be a 200-word essay written by students and submitted for marking. Because this assessment is expected to test all of the learning students have acquired in class, as well as ensure that they are prepared to undertake the TEM 4 examination, the evaluation will include multiple criteria. Appendix A at the end of this document details the complete assessment criteria, which include the expected elements for each part of the essay, as well as marks for content and grammar/spelling. While grammar and spelling are not taught in this learning module, they are elements from the previous writing class that students are expected to have mastered before undertaking this learning module. Moreover, these elements will be marked similarly on the actual TEM 4 examination, and so warrant inclusion in this evaluation.

Conclusion


Using the above-outlined learning goals, objectives, strategies, and assessment strategies, it is reasonable to assume that the complete unit of instruction will be in line with students' needs and expectations. Obviously, in order to ensure the quality of the material, feedback will also be needed at the end of the delivery phase so as to further adapt or modify the content according to students' reception of the material. As such, this outline serves as a good starting point for the construction of the instructional unit, but should not be considered the final word.

Appendix A

Total Score:   ___ / 20
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Key Concept�
Points Awarded�
�
Introduction�
Clear attention getter: +2


Attempt at attention getter: +1


No attention getter: 0 �
Introduces the topic and your opinion: +2


Introduces topic or opinion: +1


Introduces neither topic or opinion: 0�
Lists the sub-topics you plan to discuss: +2


Mentions, but doesn't list sub-topics: +1


No mention of sub-topics: 0�
�
Body�
Divided into clear paragraphs: +2


Divided into paragraphs, but not with clearly different ideas: +1


No paragraphs: 0�
Has an introduction, body, and conclusion: +2


Has an introduction, body or conclusion, but not all 3: +1


No clear introduction, body, or conclusion: 0�
Is about 65-75% of total length: +2


Is 10% too long or too short: +1


Is more than 10% too long or too short: 0�
�
Conclusion�
Includes a suggestion or advice based on your body: +2


Includes a suggestion or advice, but not from body: +1


No suggestion or advice: 0�
Finishes with a strong final thought: +2


Finishes with an attempt at a final thought, but ambiguous: +1


No final thought: 0


�
�
Content�
Follows the given topic: +2


Mostly follows the topic: +1


Off-topic: 0�
Arguments are logical and clear: +2


Arguments are usualy logical, but not always: +1


No logic to arguments: 0�
�
Grammar & Spelling�
Every 2 mistakes: -1�
�
 








